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Today, despite the insecurity in the East, North and Northwest regions of Burkina Faso many 
actors are taking action to protect children and education, particularly through 

the direct involvement of various stakeholders.
Despite the large number of schools closed in these regions, many schools have been able 

to equip themselves with approaches and tools to protect education.



WHY ARE STUDENTS, TEACHERS, SCHOOLS 
AND UNIVERSITIES BEING ATTACKED? 

KEY PROVISIONS PROTECTING SCHOOLS

to destroy symbols of government control, or demonstrate control 
over an area by an anti-government group;	
to block the education of girls, or any type of education perceived
to teach or impose alien religious or cultural values, biased history, 
or an unfamiliar language of instruction;
	
to restrict teachers’ trade union activity and academic freedom;
	
to abduct children for use as combatants, sex slaves or logistical 
support in military operations, or abduct students and teachers
for ransom;
	
because the school or university was being used for military 
purposes by opposition forces; and because of indiscriminate or 
disproportionate attacks.
	
Due to indiscriminate and/or disproportionat attacks

Schools and universities are protected under international humanitarian law against 
attacks as civilian objects. The protection provided to schools and universities 
must be read in conjunction with other 
relevant rules, in particular the
special protection provided to children 
in situations of armed conflict. PROTECTION AS CIVILIAN OBJECTS

Schools and universities are normally civilian  

objects: International Humanitarian Law protects 

civilian objects against attack. Pursuant to the 

principle of distinction, ‘the parties to the conflict 

must at all times distinguish between civilian  

objects and military objectives’ and ‘attacks must 

not be directed against civilian objects’. Schools 

and universities lose their protection if they are 

used to make an effective contribution to military  

action and thus become a military objective. 

However, the presumption is that schools and  

universities are not used to make an effective 

contribution to military action in case of doubt and 

thus retain their protection as civilian objects. 

SPECIAL PROTECTION AS CULTURAL 

PROPERTY

Buildings dedicated to education are included 

in the scope of cultural property. Each party to 

a conflict must respect and protect buildings  

dedicated to education, which implies two obli-

gations for parties to a conflict: First, all parties 

to a conflict have a duty of special care to avoid  

damage to buildings dedicated to education.  

Second, all seizure of, destruction or willful damage 

to institutions dedicated to education is prohibited.

PRECAUTIONARY MEASURES

International Humanitarian Law requires parties 

to a conflict to take precautions to protect civilians 

and civilian objects under their control against the 

effects of attack. To the extent feasible, parties to 

the conflict shall avoid locating military objectives  

within or near densely populated areas and  

endeavor to remove civilians and civilian objects 

under their control from the vicinity of military  

objectives. Precautionary measures to protect  

civilian objects against the dangers of attack play an 

important role to protect schools and universities. For 

example, locating a military objective such as a military 

base near a school or university ncreases the risk that 

a school or university may suffer incidental harm from 

an attack against the military objective.

students, teachers, schools and universities have been attacked by non-state 
armed groups and government armed forces for various purposes, including: 



WHAT SCHOOLS CAN DO TO PROTECT EDUCATION 
FROM ATTACK AND MILITARY USE

Actors involved in protecting education at local 
and community level:

6 MEASURES AND RECOMMENDATIONS BASED 
ON EXPERIENCE IN DIFFERENT CONTEXTS: 

1

2

UNARMED PHYSICAL PROTECTION MEASURES

The use of escorts and unarmed guards to secure schools is preferred. 
Buildings and equipment are reinforced to make them more solid and 
secure. Protection committees and the protective presence of community 
members can be implemented. Specific measures against gender-based 
violence, such as accompaniment on the way to and from school, are 
also deployed to protect students and educational staff from the risks 
associated with armed conflict.

NEGOTIATIONS AS A STRATEGY TO PROTECT EDUCATION 

In some places, school directors and local leaders have negotiated 
with non-state armed groups and the government to prevent schools 
from being attacked or used for military or political purposes. These  
negotiations often involve the intervention of a neutral person accepted 
by all parties, and can take the form of direct discussions or through a 
mediator.

“
“

School directors
Teachers
School management committees
Parents
Students
Community and religious leaders
Community organisations and local civil society
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4

5

3

6

EARLY WARNING / ALERT SYSTEMS

Schools may work with ministries, the UN or non-governmental  
organisations to set up early warning systems. These systems enable 
rapid communication about potential threats or attacks against schools. 
In case of an alert, education staff and parents temporarily close schools, 
move students to safe areas or offer alternatives to school. Mobile 
phones, particularly SMS, are used for communication and to activate 
emergency services.

ALTERNATIVE DELIVERY OF EDUCATION

To prevent attacks, schools have taken various measures in collaboration  
with the community, NGOs and ministries. Modification in time,  
locations and teaching methods, such as distance learning, have been 
put in place in the event of damage to or occupation of school sites. These  
adaptations ensure continuity of access to education, offering a safe 
place and psychosocial support.

PSYCHOSOCIAL SUPPORT

At school, psychosocial support includes initiatives, such as temporary  
educational activities in learning environments adapted to meet  
children’s needs, creating a safe and stimulating environment. 
Teacher training incorporates psychosocial approaches to strengthen their  
emotional skills. Adapted resources are made available to children.  
Services are also available for victims of gender-based violence.

COMPREHENSIVE SCHOOL-BASED SAFETY AND SECURITY PLANS

In several countries, schools have set up safety and security plans,  
often with the support of ministries, the UN or non-governmental  
organisations. These plans require strong leadership from head  
 teachers and protection committees, actively involving the community  
and parents. They include a range of protection, mitigation and response 
measures that can be integrated into a comprehensive approach to 
school safety and security planning.
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# Before everyone presents their favourite passage, you can introduce the discussion 
by asking children:

1 • How long has it been since Djibril has been to school?
2 • What led the headmaster to flee his village?
3 • What did the armed groups do and what did they have no right to do?
4 • Why were community support groups set up?
5 • Why did the villagers have to flee?
6 • Who are Djibril’s friends who have been recruited by armed men? What are they doing with the armed group?
7 • Why does the director think it’s important to attend school?
8 • What job does Djibril want to do when he grows up and why?
9 • Which organisations are important to talk to?
10 • What does the director think is the best way to protect education?

Once this time has elapsed, children can share their impressions in small groups: 
What did I like most about the comic book and why? What surprised me?
What messages are important to me?
Each group can share its impressions.

# What does it mean to “feel protected”?
Once the discussion is over, you can ask children what it means to them, in their village and at school, to feel  
protected. Don’t hesitate to ask them to elaborate on their answers. If they mention respect and politeness, ask them 
to give concrete examples. If they mention safety ask them to specify how this can be achieved (the fact that there 
is no violence, no weapons, etc.), not being afraid to go to school). Ask children what the steps or conditions are to 
achieve this.

Are you a social worker, or teacher who works with children? We suggest that 
you carry out activities on the theme of education and child protection. 
Just as Djibril does in this story, encourage them to express their ideas, 
emotions and dreams by giving them a voice through creative activities such 
as the «Our dreams for our schools» artistic mural. We hope this fact sheet will 
help children read and understand the key messages of the comic strip. 

ACTIVITIES FOR CHILDREN
PROTECTING MY SCHOOL 

       	 DID THE CHILDREN UNDERSTAND THE COMIC BOOK?

Discovering and understanding questions can be used as a prelude to the following activity. To explore these 
questions, you can first set aside some quiet time where children are invited to read the comic book. 
If children are not able to read it independently, you can bring them together and sit them in a circle in front of you,  
reading to them and showing them the cartoon panels of the comic book.
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# What materials should be used?

It is important to use what children feel comfortable using what is available. Don’t hesitate to prepare 
the materials and the creative space before the workshop.

• We recommend using a large sheet of stiff paper, but it can also be on a wall or on a wooden board. It’s important 
that the children are comfortable and have enough space to draw. Remember to choose a material that can be fixed, 
glued or hung wherever you like.

• You can make several murals if you have a large group of children.

• If you have paints, pencils or felt-tip pens at your disposal, make sure they are suitable for the chosen surface.

• You can also use collage to incorporate children’s work into the fresco. In this case, you’ll need a pair of scissors 
and glue suitable for the surface.

• Drawing a horizon line (separating the earth from the sky) will help children to find their bearings better when 
drawing the village and/or the school.

# How does the workshop work?

1 • Ask children to choose a specific element to draw. You can ask them what they have chosen to ensure that the 
ideas are original. You can also guide them by taking up the elements that were shared during the discussion. Before 
children draw on the fresco, we recommend that they make small sketches.

2 • Take some time with children to present the fresco to them: it represents their village or their school (depending 
on what you want). Everyone can now divide up the space. This involves cooperation between children.

3 • Once the drawings have been copied onto the mural, we recommend that you colour or paint the large areas first. 
Children can then colour or paint their drawings. It’s important to ensure that children don’t rush and take care of 
their work.

# How do you end the workshop?

Once the fresco is finished, take some time for children to explain what they have seen and done.
Ask them how they feel about what they see and what they understand.
After the workshop, you can plan to display the mural in a public place and have children present it to their parents 
and the community.

After this discussion on safety, 
we suggest that you create a collective 
fresco in which children draw together 
on the same material to share their 
vision of protection and their dreams 
for the future. This fresco could be 
displayed in the school or in a 
community space in the village.

PROTECTING MY SCHOOL SET UP A WORKSHOP ON
« OUR DREAMS FOR OUR SCHOOLS »”
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THE SAFE SCHOOLS DECLARATION

An intergovernmental political commitment to protect 
students, teachers, schools and universities from the worst 
effects of armed conflict:

Every boy and girl has the right to an education without fear 
of violence or attack. 

Every teacher, professor and school administrator should be able to teach 
and research in conditions of safety, security and dignity.

Every school should be a protected space for students to learn and fulfil 
their potential, even during war.

Every university should be a safe place for students and academics and to 
foster critical and independent thinking and to harness knowledge.

In situations of armed conflict, Geneva Call, as a neutral, 
impartial and independent international humanitarian organisation
endeavours to strengthen the respect of humanitarian norms 
and principles by armed groups and de facto authorities in order
to improve the protection of civilians.

GENEVA CALL
47 chemin de la Chevillarde • CH-1224 Chêne-Bougeries • Geneva, Switzerland
www.genevacall.org – facebook/appel.de.geneve – twitter/genevacall
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